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I. STATEMENT OF THE PROBLEM

It was the purpose of this study to determine the
lmpact of & team teaching approach to sclence lnstruction
at Woodlawn Elementary School, Sebring, Florida. Specific
information was sought relative to: (1) learning in large
group situations, (2) utilization of special teacher skills,
and (3) leerning among chlldren of varying ebilities.

II. PROCEDURE

The literature was reviewed in order toc determine
what had previously been done with relation to team teaching
in the elementary school and/or in science.

The team'approach to teaching sixth grade science in
Woodlawn Elemeniafy School, Sebring, Florida, started with
the opening of school in September of 1961. A team leader
and four cooperéting teéchers composed ghe teachlng team,

The project class was organized into three groups; a
large group of 120 puplls, medium sized groupgﬁofyZSfto 32
puplils, and small groups of 8 to 10 pupils. £ s

The impact of the concept was determlnqd through the |
use of the Sequential Tests of Educatlional Progress in

Science. Form 4A was administered in September of 1961 and
Form 4B was administered in April of 1962. Results indil-

cated that 60 per cent of the project puplils nade higher



scores on Form 4B than on Form 4A, According to nationsgl
. norms esteblished for the tests, 73 per cent scored above
““the 50th percentile on Form 43.

III. CONCLUSIONS

Within the scope of the study and the research pre-
sented. the followlng conclusions were reeched:

l, Team teaching caused teachers to prepare lesson
materlala'iﬁ a more effective manner.

2. Speclal teacher competencies &nd abillities con-
tributed to the team teaching project by creating en inter=-
est in sclence on the part of the sixth grade students and
s making & more closely coordinated program.

3. Team spirit was developed by mutually compatible
values of team members, and acceptance of ths worth end
values of individusl members.

4, There must be a facility lerge enough to seat
comfortably the entire experimental group.

5. Tesam teaching caused a more effectlive use of the
reference material in the library.

6. Tesm teaching appesred to benefit the nigh abile
i1ty and low ability pupils through enrichment and remediel

‘work, respectively, for each of the groups.
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CHAPTER 1
THE PROBLEM AND DEFINITIONS OF TERMS USED

The need for improvement in the quality of education
requires constant reappralsal of the techniques and methods
of instruction used in the schools. The problem of maximum
staff utilization for instructional purposes 1s & continu-
ing one in elementary educatlon. Generally 1t has been ac-
complished with the feeling that only a certain number of
students could be assigned to a particular teacher at a def-
inite tlme in a designated place.1 Team teaching has beén
attracting increasing attention as one possible answer to
the problem &s well as other forms of staff utilization

throughout the country.
I. THE PROBLEM

Statement of the problem. It was the purpoée of this

study to determine the impact of a team teaching approach to
science instruction at Woodlawn Elementary School, Sebring,
Florida. Specific information was sought relative to: (1)
learning in large group situations, (2) utilization of

ljefferson County, Colorado ochool District R-l, An
Experimental Stud¥ of the Utilization of the Staff in Educa-

ion, (Denver, Colorado, 1960), p. 5.




special teacher skills, and (3) learning among children of

varying abllities.

Importance of the study. Such a study should be of
importance in that: (1) it could be used to help determine
the future status of team teaching in Woodlawn Elementary
School and the remalning schools in Highlands County, and
(2) it should contribute to that general body of information
related to the team teaching of sclence in elementary

B5ChOOlB.
I1. DEFINITIONS OF TERMS USED

Average reader. An average reader 1s a chlld who is
capaeble of reading and does read at grade level.

Cafetorium. A cafetorium is & combination lunchroom

and auditorium.

Low reader. A low reader is @ chlld who reads below

his grade level.?

Master teacher. Thls 1s the title of the teacher in

charge of a teaching team.

2The Faculty of Woodlawn Elementary School, "Woodlawn
Plan for Modified Grouping® (Sebring, Florida, 1961), p. 3.
(Mimeographed. )
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fol-A-Lab. A Rol-A-Lab 1s & commerclal sclence lab-

oratory composed of twenty-one exporiﬁentu, each in an

individual tray.

sSpeecial education., Speecial education is that field
of education which is devoted to the chlld who deviates
intellectually, physically, or socially from normel growth

and development.3

Superior reader. A superior reader 1s a child who

reads one Oor more years above his grade level,

Ieam teaching. Team teaching was defined as instruce
tion of a grbup of students in a partloularlsubject by more
than one instructor to attein meximum efficlency and effecte-
iveness througnh nore rational and optimum use of the speclisal

talenta of each team member.h

Woodlewn Plan for modified grouping. The Woodlawn
Plan provided for groupling children according to theilr read-
ing abilities and made it posseible for teachers to adhere

3wllliam M. Crulockshank, Education of Exceptional

&ni%grgn outh, (Englewood CIiifs, New Jerseys rPrentice-
a NCey 9 s Pe 30
i

Roy D. Melller, “The Teaching of Blology and
Physlcal Scilence in Large. and Small Groups &t Arlington High
School"™ (Arlington Heights, Illinois, 1961), p. 5.
(Hlmeographad-%
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to the Hignlands County policy that recommended having three
instructional groups per classroom. Stanford achievement
tests and teacher judgment were used as critefia for indli-

vidual child placement in homeroom sections.?
III. BSCOPE OF THE PROBLEM

This study was confined to the team approach to
teaching Sixth Grade Sclence in Woodlawn Elementary School,

Highlands County, Sebring, Floridsa.
IV, SOURCES OF DATA

The material for this study wes gatherod from the
following sources:

1. Current publications end articles pertaining to
team teaching. \

2, Results on the Sequentlal Tests of Educational
Progress in Sclsuge; Form 4A, edminlistered in September of
1961, snd Form 4B, administered in april of 1962.

3. Answers to questionnalres submitted to the teach=
ing personnel invelved in the project. :

L, Answers to questionnalres submitted to the stu-
dents involved in the project.

5. Weekly staff meetings, conducted for the purpose

5Seg Appendix C.



of planning the program.

6. Observations by the writer.
V. ORGANIZATION OF REMAINDER OF THESIS

The remainder of the thesis wes orgenized as follows:

l. The literature wes reviewed in order to determine
whet had previously been done with relation to team teaching
in the elementary school and/or in sclence.

2. The impact of team teaching in sciende at Wood-
lawn Elementary School was determined.

3. Conclusions were drawn &s to learning in large
group sltuations, utilization of special teacher skills, and
learning among children of verying abilitles &as a result of

team teaching.



CHAPTER I
REVIEW OF THE LITERATURE

Several system wide approaches to team teaching are
now in progress, or have recently been completed. This
chapter dealt with the more representative of these--partlc-

ularly where the teaching of sclence was a factor.

I. CONTEMPOBRARY APPROACHES TO TEAM TEACHING
IN PUBLIC SCHOOLS

San Diego City Schools Project. A two-year experl-

ment in the utilization of staffs in the secondary schools
of San Diego, California, was begun in éaptember of 11958,
under an agreement with "The Fund for the Advancement of
Education."t

The three schools and five teaching teams selected
the first year were near San Diego State College.2 The pro-
gram was expanded the second year to include five secondary
schools, with an increase in the number of teaching tesms

to thirteen and an enrollment 1n¢rease from 1,693 to 2,200

lCommlsslon on the Experimental Study of Utillization
of Staff in the Secondary Schools, Experimental Project in
Staff Utllization, HReport on the Two Yeer Study, an Diego,
Californiaé, 1960), D 2.

ZIbld., Pe 3.




students in particlipating schools.

} Project areas of study at Lincoln Senior High School
were American Government and Problems combined with United
States History and blology coupled with general sclence.’ At
Samuel Gompers Junior High School, the two areas of study
were in eighth grade mathematics and sclence and in English
and social studlea.“ O'Farrell Junior High practiced ninth
grade mathematics and sclenoo.5

The evaluation of the projects consisted of: (1)
achlevement tests given in October and again in May, (2)
twenty~item pupil questionnalres, and (3) eight-item teacher
queationnalres.6

Test results represented the four subject matter
arees and supported toadher Judgment that achievement in
project classes was &t least as high &s for other classes,’
As 8 result of the reactions to the questionnaires by the
participants, five observations were made:a

l. The achievement of pupils eppeared to be equal to
or greater than that of pupils of comparable ability in
regular classes.

2. Pupils had more opportunities to develop the
ability to do independent research and to engage in self-

3Ibid., pe 9. Mibid., p. 17. Sibid., p. 29.
61pid., p. 40. 7Ibid., p. Sh. OIbid.



directed learning experiencss,
.. 3« Tedochers hed more opportunities to nmeet the dif-
ferential needs of nigh sbility and low ability puplls, for

earionnont and reasedlsl work.

4, Frofessional growth of the participsting teschers
was one of the =08t imporiant outecomes of the project.

5« ‘There were & nuaber of different ways in which
teams alght be organized snd function--no one best approsch
was ldentiflied during the twa years of the project.

' In addition to the genulne interest and Sathusitng of
the teachers and princlipals cooperating in the projeot
there were olher factors that contriduted to 1ts suc-
gess. Afmong thess were the novelty of the experliment,
the opportunity to bresck sway fros trsdition with ilmpue
nity, tie soquiring of stutus anong one's collangues,

and the reallzation that the country in gensral seensed
Lo be observing thelr probstionery assignment.

University of Chicsgo Leboratory School Project. The
University of Chiesgo Leboratory School, Chiocego, Illinols,
esployed two approaches to the tercher teswm orgenization.
vurding the first yesr, 195859, & tescher wes freed frow
regular classroon assignaents in order to guide the afforts
of & teaohing teem. The 195960 project concentrated on

personnsl or composition of the team,:?

9£blﬂ. s Pe 30

loﬁobert Harvey and Morion 5. Tenenberg, "University
of Jhicago Laboratory lehoel, “nlcago, Illinois, Svslustes

Tess Tescning” Ing Bulletin of ths Nationsl Agrocistion of




The 1958-59 project involved & group of 47 freshman
students and & flve-member teacher team. The team consisted
of four subject matter teachers--one each for English,
science, mathematics and soclal studies. The fifth member
of the team was the team leader. The team could re-group
project students, schedule classes for different times of
the day, alter the length of the class periods, and meke up
groups of varying sizes.ll

Findings for the experimental yeears indicated that
the amount and rate of learning was not significantly re-
lated to group silze in instances where teacher presentation
of material wes involved.l?

Experimentation for the second yesr was started with
the team members meeting in a two week planning sesslon.
Three groups were established according to their level of
capaclty for successful inquiry in each of the subject
matter areas of mathemstics, slcence, and soclal studles.
Seven students considered véﬁ;yglgn in capaclity level were
called the Z group. The X group contained students of low
ability and required a great deal of guldance. The Y group

was a compromise between the X and 4 groups. Twenty-five

Secondary School Principals. Volume 45, Number 261 (Jan-
uery, 1961), p. 18‘9"."'""JZ : ‘

111p1d4., p. 190. 12Ibid., p. 191.
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students were in the X section and 18 students were in the
Y section.l3 ’
The results indicated that the students were not de-
prived of any of the normal skills, information, or concepts
which might be normally expected from their work in the

14

freshman year. At the end of the project perlod, each

teacher in the team felt that he had gained from the experi-
ence but gave no indication that he had a firm desire to
continue participation in a team teaching situation,l5

With regard to the specific hypotheseg that underlay
the work of the 1959-60 project, this much may be sald.
It is difficult to show any incresasse in operational
effectiveness with regard to student learnings. But it
is most obvious to those who have observed the team that
the year has been one of considerable growth for the
teechers involved. Such growth must inevitably be
translated into better teaching. The congruent value
team may not produce quick, magical, and easily measur-
able gains in student test results. But, as an in-
servicg training environment, it mey well have few
peers. 6

Team teaching seemed, to many Labqrgtory School
teachers, to cut at the very foundations of teécher crea-
tivity. Membership on a team had won high respect for each
of the three teschers during the first year of the experi=-

ment; but this, however, wag not true after the first year.17

131bid., pp. 193-194. 1%Ipid., p. 195.
L thad, . p. 196. - AOTvid iy p. 197,
171v18., p. 196
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Arlington High School Project. The Arlington High
Sehool project, Arlington Helgnts, Illinols, was started in
the fall of 1961 because the facilities of the sclence de~
partaent were felt to be lnadequate for the large number of
_ptadonty. The problem inveolved the feasiblility of tesching
ninth grade biology snd tenth grede physiocal sclence to
large groups.i8

The study was designed toal9

‘1. Promote & more effective utilization of staff
.-osbgrl in the aoxenoe depertaent.

2. Fromote & more effective and extensive use of
udio-visual neterisls. '

3. See whether an even better Job of teaching would
"ronult from the environment. }

_ 4, Detersine whether ecademic knonledko gained in'
biology and physicel sclence varles when students are
taught 1; lgrze and small groups.

5. Deteraine the sttitudes toward blology &nd physi-

cal sotonod on the psrt of students in both large and smell

ETOUpPB.

: 1830y D Melller, "The Tescning of Biology and Physi-
cal Sclence in Large and 3Small Groups at Arlington High
School® (Arlington Helghts, Illlnoil. 1661), p. 1.
(Mimeogrephed.

Y91big.
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6. Determine the degree of retention in biology and
physical scilence by students in large and small groups.
The four teachers assigned to the project were se-
lected on the basis of academic skills and their willing-
ness to serve.20

Because of the newness of the Arlington High School

project, results were not avallable to the writer.

The Norwé;k FPlan. The Norwalk Plen, Ndrwalk, Con-
necticut, was started in July of 1958, with a two-year grant
of $75,000 to the Norwalk Board of Education by "The Fund
- for the Advaﬁcehent of Education,."?l

The project inyolved & redeployment of staff, pupils,
faoilitlés énd finances {n an attempt to improve the quallty
of education. Teachers experimented by putting the cnildren
» from three classrooms in a unit, using the space ordlnarily
used fof three classrooms. A combination of one mester
teacher; one regular teacher, and one non-certificated alde
wes substituted for three teachers pald on the same salary

schedule.22

zoIbldQ’ De 2%
2
lNorwalk Public¢ Schools, "The Norwalk Plan: An
Attempt to Improve the Guality of Education Through A Team-
Teaching Organization.” A Two Year Study (Norwalk, Conmnecti-
Cut’ 19 0)' p‘ 1.

221b3d., DPe 2.
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The purpose of the Norwalk Plan was to improve educa=-
tion by making teaching attractive through the cresation of
new positions sbove the level and different from that of a
regular claessroom teacher. In the attempt to upgrade the
quéllty of education members of teaching teams were: (1)
. @able to obtain higher salaries, (2) provided greater status
and prestige, (3) provided opportunities for cooperative
- planning and sharing of ideas and observations, (4) able to
devote the bulk of theilr time to professlonal tasks, and (5)
able to concentrate thelr energles in areas of greatest
competency and 1nterest.23

Teachers for the project were assigned from members
on the staff who expressed an interest in the assignment and
whos (1) possessed & teachers certificate, (2) were supe-
rior as elementary teachers, and (3) possessed leadership
ability.2%

Four teacher teams were used in 1958-59, and in 1959~
60 the teams were increased to seven. The second and fifth
grades were selected for the first year project because the
second and fifth grades "are the middle grades of the so
called primary and intermediate levels."25 Grades two,

three, four, five, and six were lncluded the second year.26

231p1d., p. 1.  2*Ibid., p. 2. 25Ibid., p. 5.
261p1d., p. 6.
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The enrollment of 75 to 90 pupils in eaoh greds level con-
stituted s Norwalk Plen groupe2’! A
, Importent findings of the study included the follow-
ing: 28 |
| 1. The toachern saintained that the transistion from
| e nelr~o¢nzutnod olnlnroos to & ﬁoam situation could be
uuao.

2. Problems may develop from dxrraroncoc in philoso=-
phy end methodology and from personality confllcets.

3. The teacher slde was needed, butl omreful orienta-
tion and supervision were necessary \f & smooth-functioning
tean was to develop. ;

i Grouping asppeered to be purtlcularly beneficirl
to the advanced and retarded puplils. _
5. The m08t importent requirement was that there be

one room which could,ao&t the entire group comfortably.

The Mer-ien iills Project. The Har-Lon Hills
Elsaentary School projesct, Odgen, Utah, was started in the
t&ll,of 1961 under the leadership of Genevieve Hartsook.
Tﬁ&l)utudy involved & team leader, two certificated teache-
- eras, snd two student teachers. Ninety-seven fourth graders
u@ro';aught social studies, music, French, and sclence by

271b3d.s p. 27. 2B1bid., pp. 27-28.
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means of closed circult telcvisiona29

The students were grouped qocording to reading abile
ity for general classroom activities but were grouped heters
ogeneously for the large group instruction. Y

As a result of the Mar-Lon Hills Elementary School
study, the faculty felt thats 1

l. Students seemed to be very happy in the team
teaching program. They worked'véfy OOOperabively and proe
gressed satisfactorily.

2. Students schieved as well or better under the
team teaching niﬁuatlon as under a oelf—contalnod‘ola8856om
situation. ’

3.  Parents were very cooperative with the school.

Some of the advantages to the Mar-Lon Hills Elemen-
tary School project were that teams of teachers could: (1)
provide for individual differences in the various subject
areas, (2) provide for large &nd small group instruction,

and (3) utilize teacher competencies.’?

Eau Gallle Elementsry School Froject. One of the
older projects involving team teaching was the Eau Qallie

29The Faculty of Mar-Lon Hills Elementary School,
"Team Teaching Progress Report® (Progress Report Number One.
Odgen, Utah, 1961). (Mimeographed.)

3%p1a.,  Nlipia., p. 3. 2Ivid., p. 2.
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Elementary School experiment in Eau Oallie, Florids., Thnis
experliagnt was started in 1959 with the fifth grade in the
srees Oof arithaetio, eclence, Engllish, socisl studies, and
nealth.33 The fsculty at Lau Osllie dlsclosed thets
We 40 not clalm that tesm teachlng 18 better in all
weys then a self-contalned classrooa, but we do feel
that two types of children recelve great benefits.
These are the slow lesrners and the accslerated group.
The slow student recelves more individusl attentlon
(nade possible by having two teschers). The student
cepable of absorbing hls work qulokly 1s never &t & loss
for sometinlng to do since enrlchment activities are set
up in all subjects. All unlts of work are plaaned with
these two groups in ailnd. The average student does not
suffer as we feel he will legrn in say group. He, of
course, could tske part in tsa extra activitlies but
stil) work &t nis own speed. '
Duping the thlrd year of the Eeu Gallle Elenmsatery
Scncol study thers were 101 fifth grade students in the
project group. They met together in an auditoriuas for
opening exercises An whion student partielpstion waes en-
coursged. The team sembers aften supervised these pProgrose,
which ensbled the tesn lewders to collect materigl for the
~ day's work.3? _
' The teaching tesm was composed of two fully certified
teschers wihQ were responsible for Lesohing resding, spell-

‘lng.‘ahgllsﬁ;Lhrrthmotxo. soolal atudles, sclence and

g i

‘33?aou1ty of Gau Gallie Eleasntery School, "Tean

- Teaching in the Esu Gallle flewentary Sonool™ (Report for

1959~62. Eau Gullie, Plorids, 1961), pe 1. (Mimeographed.)
“ | .
3 Lbiﬂo. Ve 6. 35!b1§0. Pe 5.
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physical education, and two teachers who.had completed
ninety hours of college preparétlon and who were bespon-
sible for the clerical work.36 |

The Stenford Achievement Test was eadministered in
the sixth month of 1959 and of 1960. Thlftyéone'students
were considered in obtaining the results of team teaching
in the fifth grade. The test results indicated that:?

l. Sixty-seven perseent of the students were at or
above thelr grade placement in 1959, and "showed more im-
provement in 1960."38

2. Nine per cent of the students falling below
grade placement in 1959 achieved grade placement or above
in 1960."

3. Twenty per cent did not fall as far below grade
placement in 1960 as they had fallen in 1959.

4, Four per cent fell further below in 1960.

"The results indlcate that ninety-six per cent of the
students taking the test showed improvement in the 1959-60

school term under team teachlng.'39
II. CHAPTER SUMMARY

Teaching teams varlied in the manner of creation, the

3622&9- 37;9;9-. pe 2. 381p14,
39114,
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personal and professional characteristics of thelr members,
and internal organlzetion.

Tenns were orsated by the adm;ninurnbxvo ergenization
in the sochool systen or developed at the instlgution of tﬁe ¥
teschers themselves, as 1lluﬁtratad'by the wﬁbdlawn‘Prbjcett
Some tesms hed striot hLorangh;oﬁl structures; others were
pesr groups in which sets of teachers having essentislly the
same functions end status oollnﬁorated in thelp efforts,
Teams were orgenized on the besls of ohosen characterlstics,
as ln the Nornalk Pluu. They were also orgﬁﬁized for #dmin;l
istrative oxpodxenoy. as was Lhe CRse wlth the loienca’
department of Arlxnston High Sehool.

Some of the strong points of teau tenontug weroa :

1. acn&avomenz of project pupils appeared to bq
; equal to or grester than puplln of comparsble abllity in
regular oluulel._ This wus the oauo utth the San vlago‘clty :
Schools project ana the nar-bon Hills projoot.‘

2. Students had more opportunttias o develop tno _
ubxlzhy to do 1ndopcndont reaearon and Lo engage zn satf-l
directed learning experiences. This was 1llustrated in the '
Sen Diego CAty Sohools project. |

7. Tenchers had more opporiqn;bxea\co seet the
differential needs of hisn ability and low‘ablllty pﬁpils
for enrichment and rewedisl worke-as avidenced in bhe$ﬂ¢r-
' nalk Plan and the Mar-&on Hills nrojcet.
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be Professionsl growtn of the perticipating tesoners
was one of the lmportant outcones agoording to projecti at
the Unilversity of Chicago Schools and Sen Diego City
Hohools, ;

5¢ There were & number of different ﬁayu tried by
the University of Chicago Schools &nd the Sen Diego City
Ychools in whioh teams might be orgsnized snd functlon-=no
one best approsch was identified. ‘

Some of the weak points of team teashing were:

l. Teaam teaching seemed to cut at'tne very foundae
tions of teacher creativity. This was illustrated by the
University of cn;daso 8éhool'q project. | »

2, 1t unk difficult to show any inorease in Operge
tional effectivenass with regard to utudeni learningse« as
shown by the University of Chlosgoe Schools project.

3o There hed to be & facility which could seat the
entire group comfortably, according to findings of the’
Horwalk rlan,

b, Gome teachers gave no indloation of hai&ﬁg e firm
desire to continue participation in a tesm teaching situme
tion, as evidenced by the University of Chlceago Sechools

project.



CHAPTER I1I

THE TEAM APPROACH TO TEACHING SIXTH GHADE SCIENCE IN
WOODLAWN ELEMENTARY SCHOOL, SEBRING, FLORIDA

Thisvohnpter was concerned with the: (1) developgent
of the teem teaching eppreoach at Woodlewn, (2) atatuﬁ of the
concept, and (3) impact of the concept as demonstrated by
1nformatién,relative to learhing in large group situations,
utilization of special teacher skills, and leaénlng among

children of varying ebllitles.
y 1 DEVELOPMENT OF ‘THE TEAM APPROACH AT WOODLAWN

. Administrative Orgenizetion of Highlands County.

Highlands County was divided into the three administrative
areas of Avon Park, Sebring, snd Lake Placid. The elemen-
tary school organization! was based on the self-contained,
gréded structure and accomodated pupils from grades one
through six, with the pupils moving to another teacher for
library, physical educatiqn, music, and speclal education,
The seventn and elghth grades had an exploratory block.whlch

included homemaking, industrial arts, muslic, and arts.

'lﬁighlands County School Board, "Highlands County
Sechool Board Policies" (Sebring, Floridsas, 1961), p. 2.
(Mimeographed. )
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Other than this, the junior-senior nigh schools were com-

pletely departmentalized.2

Woodlawn Plen for modified grouping. The teaching

staff of Woodlawn Elementary School during the 1960-61

school year felt that lmprovement was needed in the reading
program.3 After thorough study by & grouping commlttee, the
faculty, upon the committee's recommendations, &accepted the

" As a result of this

wWoodlawn Plan for modified grouping.
plan being adopted the four sixth grades involved in the
project were grouped &s presented in Figure 1. More de-
talled information may be found in Appendix C,
: The two-fold purposes of this plan were: (1) to meake
possible more effective reading instruction, and (2) to
group children in such & way that the more obvicus adverse
aspects of strict homogeneous grouplng would not be felt by
children, parents, or teachers.,”

Homeroom sections for the fall term of each year for .

grades two through six were made up in May by the grade

level teachers. Stanford Achlevement Tests and teacher

2Obéervatlon of the writer.

4

31v14. Ibid.

SThe Faculty of Woodlawn Elementary School, "Wood-
lawn Plan for Modifled Grouping" (Sebring, Florida, 1960),
P« 1. (Mimeographed.)



Boom 13 foom 15 Hoowm 14 Boom 12
31 Pupils 32 Pupils 28 Pupils 29 Puplls
Superior Superior
Readeors Headars
Aversge hverage hverage Average
Beaders Hesders neasders Headers
LOW Low
isaders Headers
PIGULE 1

GROUPING POH OHADES WITH POUE CLASSROOMS
{PROX WOODLAWN PLAN FOR MODIPIED
GROUPING, 1960)

Judgaent were used es criteria for plecing the cnildren ;n
the various seotlonl.6

Teachers were assigned Lo homercoa ssctions at random
by the principel on the opening of school in August. The
office temporarily mssigned new students to & room with the
understanding that & child would be cnenged Lo another sec~
tion within one week 1f necessary. Such aautsnmcnin were

mede on the dbasls of grouping eccording to the Woodlswn Plan

61bid., p. 2.
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rather than on claess loed.’ Thus one room might have 32

pupils and the other room 28.

Development of the team concept. With the develop=-

ment of the Woodlawn Plan for modified grouping, the faculty
indicated that instruction could be further improved by em-
ploying & team teaching approach to science instruction in
the sixth grade.8 The special education science teaqher was
chosen by the principal &s the team leader and was given the
responsibllity of developing the team teaching approach in
~sclence at Woodlawn Elementary School.

The four fully certified sixth grade £eachers in
Woodlawn Elementary School composed the rest of the Woodlawn
teaching team. These teachers were responsible for all the.
instruction in the self-contained classroém except science.
The team leader snd other persomnel involved in the project

shared the responsibility of teaching this subject.

Organlization of the team spproach. The project at

Woodlawn Elementary School involved the combining of four
slxth grade sections into one group of 120 puplils meeting
together one dey per week for a fifty minute period. Four

days per week the children met in classrooms with theilr

"Ivid,
8

Observations of the writer.
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teacher for a thirty minute period of science instruction.
Experiments and demonstrations were prepared by the master
Ateacher‘and presented, in the cafetorium, to the entire
group on ihc third day of the week.

 The Sclence Demonstration Leboratory was scheduled
on Nednolday'atternoons due to the following three factors
ﬁhat controlled the use of the cafetorlum: ,

l. Pirst grede children were scheduled dally for
lunch in the cafetorium at 11:15 a. nm.

2. The sixth grade classes were scheduled for phy-
slcal education during the morning.

3. The lower grades were scheduled in the cafe-
—«torlun,tor.agd;o-vlaual periods at various times durlng the
e g DokEs. ‘ ' A

The cafetorium wes equipped with audlio-visual facili-
ties and could be darkened for the snowing of films or
Qlldol. Other equipment used was portable and was set up -
on the days needed. In order to eliminate as much confusion
ag poss;ble, a seating chart was prepared for easch teacher
" %o talléw in coming to the sclence leboratory cless. FPlgure
2, page 25, shows how the classes were rotated for the large
group instruction.

Instruction in each class was more flexible then that
usually practiced in régular classes. Large gfoups, regular

61&8:03, and smell group organization were easployed in the
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Room 18t 9 weeks 2nd 9 weeks 3Ird 9 weeks Sth 9 weeks
Aows Adows Aows hows
HARNER  Al&2,Bl Bh, C34b Ad&L, B B2,0142
MOORE B2,01&2 Al&2,Bl Bl ,C3% A&, B
HOSE A3GL, B B2,C14%2 Al&2,B1 B4, Cl&
GWANK Bh,Cl& A%&E B B2,Cla2 Al&2,B1
i 8 s
Classes left the demonstreation in
reverse order of entering ﬁg;o
f ‘//
rar——
Swank
14
* AP 4
c L 1 3 —
g 2 8 Harner
B ; 1 ) 13
N o . Y
1l 3 o
¢ 1
Hoore
Stage 12
\*- ~—0 Covered YWalkway .. ‘,)
PIGURE 2
WOODLAYN ELEMENTARY SCHOOL BEATIRG CHART
POR LARQE GROUP IRETRUCTIUN
IN SCIEXCE
NOTEs This flgure should be resd as followss ﬁur-'

ing the first nine weeks ¥r. Harner's room wes seated in
Hows Al, A2 &nd Blj during the second nine weeks in Aows
Bu. C3 end Ch,
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tesn tesoihlng project. The large groups met for preview of
material, review of study guldes, relasted audlo-visusl prese
entations, ¢nd programs of interest prepared by the special
edugatlion clusses under the directlon of the tean lesder.

The small groups constituted the special ablility
clesses and were formed on the besls of pupll needs, inter-
ests, superlority in intelligence, unususal abllity or ine
terest in scienceg in additlion they needsd sncourageasnt to
develop creativity, criticsl thinking end self-motivaticn.?
These groups, supervised by the tesa lesder, prepared pros-
entetions for the large group deaunstration. laborstory.

The work in the regular olass was orgsnized into
speciflic and related written weskly sssignsents besed on
units provided by the tesn lesder. This included required
assignuents &8 well 85 reference work for the aore advenced
student,

fesponsibility of tesm leader. The msster teacher,
68 hesd of the teaching team, had the responsibility of

providing lesson plans for the tesm members, developing
eppropriate meterials, prepering study gulde sheets Lo be
used by the students, coordinating ths oversll progrsm, and
tesching sasll groups. The meabers of the teaching teams

90rphs J. Brown, "Educction for Lxceptional Children
Plans end Procedures® {Sebring, Florids, 1961), p. 6.
{Mimeographed.)
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were scheduled to sttend 8 plenning meeting every Fridsy
from 3:15 to %100 p. m. to plan the following week's lesson.
The weekly schedule of the asater tescher 18 pressnted in
Flgure 3. Ample time was provided to plan and ccordinate
the demonstration laboratory.

foles of teem members. After the project teschers
met, the teus leader prepsred lesson sheets and study

guides to be used during the week by esch of the teschers on
the team. During the thirty sinute sclence perlod on Mone
day, the teschers on the teaa distributed lesson sheets to
thelr regular clesses. Students studled the meterlial on ,
Honday and Tuesdsy in preparsation for the “ednesdasy demone
stration laborstory cless. The claésses then reviewed the
Wednesday session on Thursday and Friday. Clussroom prace
tices, procedures and teochniques were not structured for the
experiment; teschers were encourasged bto detersine and utle
lize the avst spproprisate methods for thelr partioulsar class

section.
Il STATUSR OF THE CONCEPT

During April of 1962, plens were forsulsated to cone-
tinue the present team wilth reorganization or adjustments of
personnel &g needaed. The progran was expsnded to include
fifth grede music.
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dour Day of the Week
of Dey Monday Tuesday Lednesday Thursdey Friday
83130 |Fifth Fifth Individ- |Fifth Fifth
S Grade Grade ual Helps|Grade Grade
9:30 Sp. Help Sp. Help Sp. Help |Sp. Help
9:30 Planning Confer- Planning |Individ- |Planning
-on ence ual
10:30 Perlod Helps
Pupils
10330 Fifth Fifth Planning |Fifth Fifth
e Grede Sp. | Grade Sp. Orade Sp.|Grade Sp.
12:00 Abllities Abilitlesf Abillities| Helps
12300
o Lunch Lunch Luneh Lunch Lunch
12:30
12330 Confer- Planning | Planning | Confer- Planning
£ ence ence
Period
1:30 | Teachers
1:30 Sixth 5ixth Sclence Sixth Sixth
- Grade Sp. | Grade Sp.| Lab Orade Sp.|Grade Sp.
2855 Abllitlies | Ablllities Abilities|Ablilities
2:55 Bus Bus Bus Bus Bus
e Duty Duty Duty Duty buty
3315
3:15 Faculty Planning | Planning | Planning | Team
e Teacher
4300 Meeting
FIGURE 3
THE WEBKLY SCHEDULE OF THE MASTER TEACHER IN

THE TEAHM

TEACHING OF SIXTH GRADE

SCIENCE

IN WOCDLAWN ELEMENTARY SCHOOL
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The two week pre-school conference period was used to
plan and coordinate the teaching teams in the fifth and
slxth grades using the ten regular teachers and two master
teachers involved in the project. The sclence group was
assigned to the cafetorium and the music group was asslgned

to the music room,

III. IMPACT OF THE CONCEPT AT WOODLAWN
ELEMENTARY SCHOOL

Besults of standardized tests. One device used to

measure the lmpaet of the concept at Woodlawn Elementary

School was the Sequentisl Test of Educationsl Progress in

- Science. This test wae recommended by the Educational
Testing Service because it focused on skill in solving new

problems on the basis of information learned, rather than
wl0

Form 4A of the Sequential Test of Educational Prog-
ress was administered in Scptémber of 1961, and Form 4B wes
‘ administered in April of 1962.

Results of the first test indlcated that 67 per ceﬁt'

of the experimental group placed above the 50th percentile

lOCOOperative Test Division, Sequential Tests of
Educational rrogress lManual for Interpreting Scores
Science, (Educational Testing Service, Princeton, New
jerseyi. Ps 5.
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according to national horms established for the test.l
Figure 4 glves by rooms the percentage of students scoring
_@bove the 50th percentlle on the STEP Test-Science. These
results 1ndicated thet 11.8 per cent of the pupils were in
the lowest quarter, 15. h per cent were in the second quare
ter, 11.8 per cent were in the thlrd quarter, and 49. 2 per
cent were 1n the top quarter. :

Besults of the second test, Form 4B, administered in
. April of 1962'1ndicéted that 10.9 per cent of the experi-
mental group ﬁqfé;in the ldﬁbat‘quartqr, 11.6 per cent were
in the éeéond quarter; 10.9 per cent were 1n the third
quarter, and 5h 5 per cent were in the top qu&rter.

ReSults of the second test indicated that 73 per cent

of tnose taking Form 4B of the Sequential Tesgt of Educa-

! tional‘?rogress scored above the 50tn percsntlle.

| A compar;son of the scores made on Form UA end 4B
indicated that 60 per cent of the Sxperlmental group scored
comparatively higher in April of 1962 than they had 1n
-qeptember of, 1961.

®

gvaluation of team teacning by teachers. At the end

‘of ‘the first month of the project, the tecchers participa-
ting in the experiment were given an open questionnaire in
which they were asked to make suggestlions on ways &nd meens

"'by which the program could be lmproved.
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FERCERNTAGE OF STUDENT2 BY Z00MS 3CORING ABOVE
THE 50th PERCENTILE ON THE STEF TESTS-SCIENCE

KOTEs

PORM A AUMINISTEGED IN SEPTEMBER OF 196)
AND POBM 4P ADMINISTURED IN APRIL OF 1962

This Flgure should be resd ss followsé: On the

STEP Test Poram BA, 925 of the students in Room 13 scored
above the 50th pereentile and on RForm 4B, 96% ¢of the stue-
dents in hoom 13 scored above the 50th percentlle asccording
to ngtionel norms.



32

All the teachers agreed that the maln adventage of
Woodlawn's approach to teaching sixth grade science was
that it made for cleass uniformity of curriculum and experi=-
ences. This method &lso permitted more time for experiments
to give 2 wider view of sclence. The maln disadvantage wes
that the teams thought the group too large and resulted in
some puplls not being able to see some of the experiments.
In the avaluailonnﬁie)teacnlng team felt the advantages to
the sclence leborstory weresll

l, An opportunity to give & wider view of sclence
study. : :

2, To make & more closely coordinsted program.

3. That all classes benefited by the ceareful prep=-
aretion made by the maétbr teacher. |

4, That the sclence laboratory clasg created more
interest in sixth grade sclence.

5. That the chlildren looked forward to the large
group class with & healthy degree of antleipation and prep=-
aration.

The teaching team felt that the disadvantsges to the

team teasching of sixth grade sclience weres12

1llg3ee Appendlix A.
1212 d.
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1. That too large a group caused some distraction.

2. Thet some of the puplls were not able to see the
experiments. |

3. That it took some time to develop team spirit.

‘All teachers felt that the material presented in the
laboratory reached meny of the retarded children., Also,
the ébronger students were having to do more extensive re-
search resulting in a carry over into areas other than
‘ science.l3 ' _

A second guestionnalire, gl&en to the particlpating
teschers after three months of experimentétion, indicated a
100 per cent egreement that there was ‘Uit opportunity in
Woodlawn's approach to challenge superlior students. Howe-
ever, only 34 per cent agreed that Woodlawn's approach
provided more opportunity for appropriate pacing for slower
students and 50 per cent of the team members indicated
about the same opportunity for the slower students. Table

I presents the results of the second teacher questlonnalire.

Evaluation of team teaching by students., In the

Woodlawn project, puplils were members of a group approxi-
mately four times the size of that to which they had been

accustomed.

L31p14.



T&BLE X

AESULTS OF THE SLECOND TEACHER

QUESTIONRALRE

3

l.
2o

Se

6.
7

8.

Challenging superior students

fiore appropriate pacing for
slower students

fore individual help for puplls
who are in need of it

Getting puplls to carry out self-
directed lesrning activities

Getting pupils to participate in
discusgiong and other clase
activities

Using 8 variety of approsches to
instruction

Using & variety of aaterials for
the class

delping puplls learn how to study
&nd do lndependent resesarch

Opportunltxol_
Fore | Less | Same
1008

g 165 8i%

8u4% - 164

g% - _16%

B4% - _16%
100% - -
205 - _S0%

, NOTE: This teble should be read as follows:
of the teachers answering the questionneire indicated that

100%

there wis more opportunity to challenge superlior students
in the project class than in other classes.
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A questionnaire given to the students three months
after the project was started indicated that there were no
adverse effects from large group membershlp since & majo§1ty
of the pﬁpils enjoyed tne new approach to sclence learningﬂ‘,
" Of the 110 puplils answering the questionnalre, 57 per cent
indicated that they liked having more then one teacher in
the room and 88 per cent of the students liked héving dif-
ferent teachers at different times. Data presented in
Teble II and III suggested that 2 majority of thne puplls

accepted the Woodlawn approach to sclience instructlon.
IV. CHAPTER SUMMARY

The téam abproach to teaching sixth greade Sclencéhin
Woodlawn Elementary Sechool, Sebring, Florida, started with
the opening of school in September of 1961. The Woodlawn
teaching team was cbmposéd of é master teacher'ofvteam
leader, and four regular certified teachers., The project
class was orgenized into three groups ofs (1) the total
group of 120 pupils, (2) medium size groups of 28 to 32
students, and (3) small groups of 8 to 10 puplis. These
students were scheduled as a total group for a science‘class
évery Wednesday from 2:00 until 2:55 p. m.

Prior to the first class meeting the four sixth grade
teachers met with the team leader to discuss and outline the

direction, obJectiveé. and the role of each person on the



RESULTS OF PUPIL QUESTIONKRAIRE
GIVEN IN DECLMBER OF 1961

‘with the subject being studied
‘He&aring reports froa other

15.

Assuming some leadershlp in
classroom activities
Ferticipating in dlscusslion and|
other cléss asctivities

Working with other pupils on
committees or in saall groups
Enjoying the subject and the
cless work

Succeeding in the work required
of the class

Learning how to study

Lesrning to think for yourself
Challenging you to do your best
Using printed materials besldes
the text book

Using the library in connection

pupils

Checking your own progress in
the class work

Understanding sclence better
than lést yeur

Moeting with and ssking friends
with pupils from other cluasses
Understanding the experiments
that you resd about in the boOoK

Upportunities
Hore Less Same
69.0%| 15.5%| 15.5%
£3.8% - | 36.2%

_3.6% | 48,2¢

3:.6% | 16.4%

0.0%

_9.88| 16.4%| 63.8%
32.6% | 19.0% | 48.4%
B0.0%| _3.6%| 16, 4%
63.86| _3.65| 32.6%
80,04 _3.6%| L6.45

NOTEs

This table should be read as follows:

of the students answering the questionnalre indiceted that

they thought there were =ore opportunities to assume some
leadersilpy 1n classroom sctivities, 15.5% felt there were

less oppoOrtunities, and 15.5% felt there were about thne

same.



TaBLE IX1

ARSULTS OF PUPLL QUESTIONKALRE
GIVEN IN DECEMBER OF 1961

37

Stateasents
A Liked |lsliked | Indifferent

1. Belng in a large oclass %:;&gg_ Lo L% _2.8%
2. Yaving more than oOne

tescher Ain the cless-

room 50095 | 16,42 3228
3. Having different teacher

at different times or o

different sctivities _B0.1% 16,45 ..

HOTEs 7This table should be reed ss follows: S1.8%
of the puplls enswering the questionnalre indlested they
liked being in a luarge class, 45.8% disliked the situation,
and 2.8% were indifferent to the aituation.
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tezam. The 1nitlial lesson presentation was made by the team
leader 1n the cafetorium with the other teachers monitoring.
Meetings were scneduled each Friday from 3:00 te 4300 p. m.
by the team members for planning and coordinating the entire
program.

The lessons were presented to the total group of
students in Woodlawn's Cafetorium by the mastér teaohér and
. the speclal educatlon science class. Following the présen-
tation of the leséon, which included use of audlo-visual
alds, the large groups returned to their tescher in medium
slzed groups for discussion purposes, individusl study,‘re-
search, and/or group projects. The library wes used:exten-
sively for individual study. '

| Members Qf the teaching tesm had the responsibility
of leading discussi&n groups and all follow=-up activities.
The master tea@her had the responsibility fof all the
" lessons and planning activities, helplhg individual stu-
dents, andjpresenting initial lessons to the entire group.

During April of 1962, plans were formulated to expand
the team teaching project to twelve teachers and two team
leaders working with sixth grade sclence and £Afth grade
music. The science group”wés assigned to the cafetorium and
musi¢ group to the music room. »

The Sequentlial Test of Educational Progress in

Science was used to determine the impact of the concept.
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Form 4A was administered in September of 1961 and Form 4B

was administered in April of 1962.

Results indicated that 60 per cent of the project
pupils made comparatively higher scares on Form 4B admine-
istered in April than were made on Form 44 administered in
September. On the first test 49.2 per cent of the experis-
mental group were in the top quarter; on the second test
54.2 per cent were in the top quarter. According to
national norms established for the test, 73 per cent of the
project puplils scored sbove the 50th percentile on Form 4B,

Team members felt that adventages to this laboratory
approach in teaching sixth grede sclence were:

l. An opportunity to give a wider view of sclence
study. . ' ,

2. Developing a more closely coordinated program,.

3. That the four classes benefited by the cereful
prepayatlon and presentation of the master teacher.

' %, That the sclence laboratory classes created more
interest in sclence.

5« That the children looked forward to the large
group class with & healthy degree of antlcipation and prep=-
aration.

6. Thet the team members felt the laboratory demon-
strations, charts, maps, and other audlio-visual alds resched

many of the retarded chlldren,
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7. That the approach developed & consclousness or &
sense of belonging to the total group.

8. 'That the team members felt the stronger students
were‘ddlng more extenslve research. _

The teaching team felt that the disadvantages to ﬁhe
teai approach to sixth grade sclence were: (1) that too
large a group caused some distraction, (2) that some of the
pﬁplla were not eble to see the experiments, and (3) that 1t
took some}tlme‘tégdevelop team spirlit.

411 individuals involved in the project agreed that
tnis;approach to teachlpg sixth grade sclence could be im=-
proved by glving experli%qﬁa to smallorqgroups. The data
indicated that pupils‘made‘bjmore effective use of the ref=-:

erence material available in éne library.



CHAPTER IV
SUMMARY AND CONCLUSIONS
I. BSUMMARY

It was the purpose of thls study to determine the
impact of a team teachlng approaech to sclence instruction
at Woodlawn Elementary School, Sebring, Florlda. Specific
information was eought relative to: (1) learning in large
group situations, (2) utilization of special teacher akllis,
end (3) learning among children of varying abilitles.

A review of contemporary approsches to team tedching
indiceted thet teams verled in the manner of creation, the
internal orgsnization, and tne personal and professionel
characteristics of the members.

‘ Patterns of orgenlzation and method of crestion were:

l. At tne lnstigation of the admlnistrative organi-
zatlon, |

2. DUDevelopment by the cooperative effort of the
teschers.

3« Development fOor administrative expedliency.

e, Instigated on the basis of chosen cheracteris-
tics.

Some llsted strong polnts of teem teaching were:

1, sachievensnt of project puplls appesred to be
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equel to or greater than puplls of comparable ability in
regular classés.

2. Students had more opportunity to develop the
ability té do 1ndepeﬁdent research and engege in self-
directed learning experiences.

3. Teachers had more opportunities to meet the
differentisl needs of high ability and low ability pupils
for enrichment and remedial work. g ‘

4, Professional growth of particlipating teachers
.Jés"an important outcome. v

5« No one besf approach was ldentified as to the
orgenization and administration of teaching teams,

Indicated weak points were:

l. Team teaching seemed to limit teacher creativlty.

2. It was aifficult to show any ilncrease in opera-
tional effeciiveness with regard to stddent learnings.

| 3. There had ﬁb be a fao;lity which could seat the
entire group comfortebly.

4., Some teachers gave no indication of having a firm
desire to continue participation in & team teaching slitua-
tion,

:The teaﬁ teaéhlng approach to sixth grade sclience
instruction at Woodlawn Elementary School, Sebring, Florida,
started with the opening of school in September of 1961.

The four sections involved in the project were grouped as
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determined by the Woodlawn Plan for modified grouping.
Stanford Achlevement Tests and teacher Judgﬁent ware used
&8s criteria for placing the children in the various sec-
tions. Assignments to rooms were made on the basis of
grouping according to the Woodlawn Plan rether than on class
load.

The speclal education science teacher was chosen by
the princlipal as the team leader and was responsible for all
lessons and planning sctivities, helping individual stue
dents, and presenting initial lessons to the entire group.
Members of the tesching team were responsible for leading
discussion groups and all follow up activities. Meetings
were scheduled each Fridey from 3:00 to 4300 p. m. by the
team members for planning and coordinating the entire pro-
gram.

Important characteristics of the Woodlawn approach
were that: (1) the project class was orgenized into three
groups, & large group of 120 puplls, medium sized groups of
28 to 32 pupils, and smell groups of 8 to 10 pupils, (2) the
groups hasd access to four classrooms, & cafetorium, and
library, and (3) instruction for the project cleéss was pro-
vided by a teacning team composed of & team leader and four
cooperating teschers.

The lessons were presented to the total group 1nf§ho

cafetorium each Wednesday from 2:00 to 2:55 p. m. by the
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speclal abilities class under the direction of the team
leader. Following the presentation of the lesson the large
group returned to their teachers in medium sized groups for
discussion purposes and reviewlngvthe laboratory demonstra-
tions, The library was used extensively for foaearch and
individual study.

During April of 1962, plans were formulasted to expand
the team teéching project to twelve teachers and twb team
leaders wprklng with sixth grade sclence and fifth greade
‘musle.

The impact of the concept was determined through the
use of the Sequential Tests of.Educatiénal Progress in
Sclence. Form 4A was administered in Septémber of 1961 and
Form 4B was sdministered in April of 1962. Results indi-
cated that 60 per cent of the project pupils made higher
scores on Form 4B than on Form UA. According to national
norms esteblished for the tests, 73 per cent scored above

the 50th percentile on Form U4B.
II. CONCLUSIONS

Within the scope of the study and the fesearoh pre-
sented, the following conclusions were reached:
v 1. Team teaching appesred to cause teachers to pre=-
pare iesson materials in a more effective manner.

2. Special teacher competencies and abilities con-
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tributed to the team teaching project by creating an inter-
est in sclence on the part of the sixth grade students and
making a more closely coordlnated_program.

¥4 ‘@gam spirit appeared to be more developed by
mutuslly compatible values of team members, and acceptance’
of thé wq?th and values of lndividual members.

4. There must be é‘fucllity large enough to seat
céhfortably the entire experimental group.

5. Team teaching caused a more effective use of the
reference material’in the library.

6. Team teaching appeared to beneflt the high &bil-
ity and low abllity puplls through enrichment and remedial

‘work, respectively, for esch of the groups.
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FORM USED FOR TEACHER OPINION POLL

TEACHER OPINION POLL
Plesse answer the following questions as completély
a8 possible. This information will be used to improve the
program and also be included in my thesis on team teaching.

Thank you for your cooperation.

1. In your opinion, what are the sdvantages of the
science demonstration labs?

2. What are the disadvantages of the program?

3. Does this method require more of your planning
time or does it provide you with some time to plan other
types of activities?

Lo, If you could meke some changes in the program,
what would you consider to be the most important? Please
1ist in order.

4 5. Do you feel that the chlldren are beneflting by
- thls new method? If so how?



FORM CONTINUED 51

» 6. Would you advise using children, as we are doing
to help give the demonstration, or do you feel that it might
be better not to use the special classes?

7. How do you feel about Woodlawn's approach to team
teaching and the program in general? .

8. Make any other observations that you feel might
help to improve the present program.
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FORM USED POR TBACHER QUESTIONNAIRE

TEACHER QUESTIOUNNAIRE

There may be MUZE, LESS, or about the HANE opportunity for
certain types of sctivities in the project cless when come
pared to other classes. Will you please respond to each
statemsent by ochecking the sppropriate letter:

M - « More opportunity

L » « Lass opportunity

% = = About the same Opportunity

l. to chsllenge superior students

2. for sppropriete pacing for slower stue-
dents

3. for Andividusl help for puplls who are
in need ot it

b, to get puplll to carry out self-directed
learning sotivities

5. to get pupils to participate in discuss~
ions and other class sctivities

6. to use 8 variety of epprosches %0 in-
atruotion

7. t0 use & variety of materiasls for the
class

8. to help pupils lesarn how to study and
do independent research

lrnis forsm was & result of & study by the kKoodlswn
Elementery School tesching team of the questionanalre used
by San Diego CAity Schools, Sen Uisgo, Californis.






FORA USED POR PUPIL QUESTIONNAIRE

PUPIL QUESTIONNAIRE®

In this olass, the opportunities to do certaln things asy be
MOBE, LESS or about thne SAME as in most other oclasses.
Kark your answer for each statement &s followss

Lo R -
LI B |
L N |

SAME

if you think there sre MORE opportunities
if you think there are LESS opportunities
if you think the opportunities &re about the

10,

11,
12.

13.
14,
15.

to assune some leadershlp in olassroom
activities

to participate in discussion and other
class activities

to work with other puplls on coumittees
or in small groups

to anjoy the subject &nd the class work
to be successful in the work required
of the class

to learn how to study effectively

to learn to think for yourself

to be challenged to do your best

to use printed materials besides the
texthook

to use the librsry in connectlion with
the subject being studled

to hear reports from cther puplls

to check your own progress in the cless
work

to understand sclence better than last
year

to meet with and make friends with
pupils from other clansses

to understénd the experiments that you
heve resd sbout in the book

2Tnis form wes 8 result of & study by the Woodlawn
Elementery School teaching tesm of the questionnaire used by
San Dlego City Schools, San Diego, Celifornia.
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FORM USED FCR PUPIL QUESTIONNAIRE

PUPIL QUESTIONNALRE?

For each of the following statements, mark your answer as
folliows:

A = « Af you LIKE the sltuation

B« - Af you DISLIKE the situation

you like or dislike

A B c
1. being in a large class
2. having more than one teacher in the
classroom
3. having different teachers at different
times or for different activities
3

This form was a result of & study by the Woodlawn
Elementary School teschling team of the questionnaire used
by San Diego City Schools, San Diego, Californla.
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WOODLAWN PLAN FOR MODIFIED GROUPING

PURPOSEs

1) to make possible more effective reading instruction
by lessening the range of reading instructional
levels within the classroom. (Example: A fourth
grade classroom presently has mental ages ranging
from 6 years to 12 yeers 11 months; achievement
tests indicate reading ablility in the classroom
ranges from first grade level to a 9.1 level,)

2) to group children in such a way that the more ob=- .
vious adverse aspects of strict homogeneous group-
ing would not be felt--by children, parents, or
teachers.

The above purposes are in Keeping with suggested County
Reading Policles as outlined in Sections 1 and 2, as ap=
proved by the Advisory Board,

The Woodlawn Plan for Modified Grouping also makes it
realistically possible for teachers to adhere to County
Policy that recommends having three instructional groups per

classroom,
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Woodlawn Plan -- page 2

. PROCEDURE$

Homeroom sections for Grades 2 through 6 will be made
up at the end of each school year for the Fall term by the
grade level teachers working as a group.

Aonlevepent tests and teacher judgment will be used as
criteria for 1nd1v1dﬁéi 6h11d placement in homéroom 58C= .
tions. PFirst grade'teachebs will_use‘teacher judgment
primarily.

Individual perent requests for placement of & child
cannot be honored Lf such & system of modified grouping is
to work effectively. ¢

Teachers will be assigned to homeroom sections at ran-
dom by the principal.

. New students will be assigned temporarily to a room by
the office with the understanding that the child may be
changed to another room within one week if such 1s deemed
- feasible. | | |

Homeroom assignment of new students will be made prim-
arily on the basis of grouping rather than on class load at

the time.
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Woodlewn Plen -- page 3

DEFINITION OF TERMS:

The following gemersl terms in relation to resding will
be used to group children:
SUPERIOR READER ~- child who performs well above grade level

VERY SUPERICR =~ reads two to 3 years or more above
grade level

SUPERIOR -- one to 2 years above grsde level
LOW READER ~=- chlld who performs below grade level

VERY LOW -~ reads two to 3 years or more below
grade level

LOW == one to 2 years below grade level

AVERAGE READER -- c¢chlld who 1s capable of reading at grade
level

BETTER - THAN - AVERAGE -- reader at grade level
AVERAGE -- reader at grade level

rov
DEPENDABLE -= child with g06 study habits. good
disecipline

PROBLEM -- hlgh abllity--average aschlevement; poor
study hablts, lack of fundamental
skills, discipline problem



WOODLAWN PLAN CONTINUED

Woodlawn Plan -- page &

(GRCUPING FOR GRADES WITH FOUR CLASSROUNMS:

60

vVery superior Superior
Readers deaders
Better-than Average Uepandeble Dependable
Average Readers with Setter-than Average
Beaders with Problems Average Aesders
HJeaders
Low Readers Very Low
Readers
GHAOUPING POR CRADES WITH THREE CLASSRCOMS:
Superior
Deaders
Average Dependable Dependable
Readers with Better~than=- Aversage
froblens Average Headers Readers
Low Readers Very Low

Readers
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wWoodlawn Plan -- page 5

SUMMARY :

L.

Ze

5.

Such a system would separate completely the Superior
Readers from the Low Readers.

It would give much flexibllity in the assignﬁent of
cnildren capable of working on grade level. This larg-
est group--the average readers--would not have to be
pin-pointed to a fine line since the essentisl point is
to have the more obviously Depend&éble in one groupj the
more obviously Problem readers in another. Borderline
cases, therefore, could be placed in any one of the four
(or three) sections. '
The plan does not place undue burden on any one teacher.
anh. theoretically, will have some children capeble of
working independently. Each will have some who require
more individuallized instruction.

Reading in such specialized areas a&s social studies,
sclence, etc. would seemlngly have less range for the
total group then 1s the case at bresent. :
The Dependables would have & better chance to develop
leadership capabllltleswtnan appears possible in many

classrooms at the present time.






63
COPY OF LETTER WHICH
REQUESTED TEAM TEACHING INFORMATION
SEBRING AREA PUBLIC SCHOOLS
SEBRING, FLORIDA

We at Woodlawn Elementary School &re experimenting
with a modified form of team teaching. The team consists of
‘ four fully certificated teachers and one team leader. The
team leader uses boys and girls from & Special Sclence Class
to present experiments and demonstrations to the entire
sixth grade. This group meets every Wednesday in the school
cafeborium at 2:00 p. m. for a 50 minute period of sclence
instruction.

The sixth grade teachers meet wlth the team leader
every Friday to blan, coordinate and administer the program.
Ke have given the STEP Test in Scilence, Form 4A and plan to
retest again in the spring using Form 4B of the same test.

Any informetion you may have with regard to the team
approacn to staff utilization would be appreciated.

Sincerely, }
)

Cherles J. West

Sclence Coordinator

CJW/amw



